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ABSTRACT
¢ Objective: Many deaf adolescents tend to show more aggression, due to their less social and
Article info: . emotional skills. This also affects their self-evaluation and self-esteem. Life skills are related to
Received: 20 Jul 2019 . the personal, intellectual, emotional, and physical development of an individual. The present
Accepted: 04 Jul 2020 :  Study was done to examine the effectiveness of a life skills training program on improvement

Available Online: 01 Jul 2020 of the self-esteem and aggression control of deaf adolescents girls.

Methods: This quasi-experimental study with a pre-test and post-test design using a control
group Was done on 34 female deaf adolescents who were studying in first, second, and third
grade of high school in Nezam Mafi High School, Tehran, Iran. Participants were selected
using a purposive convenience sampling method and were randomly divided into two groups
(experimental and control groups). The Coopersmith Self-Esteem Inventory (SEI) and the Buss-
Perry Aggression Questionnaire (AQ) were used to collect data. The life skills training program
was delivered to the experimental group in eight 60-min sessions.

Results: The results showed that the eight sessions of life skills training program significantly
increased self-esteem (P<0.001) and decreased aggression of the experimental group of deaf
adolescents girls (P<0.001) while there was no change in the control group.

Conclusion: According to the results, it can be concluded that life skills training should be

Keywords: considered as a method for improving the mental status of deaf adolescent girls. Since there
Life skills, Self-esteem, :  may be less social experiences in deaf adolescents, a training program may help them to
Aggression, Deaf adolescents ¢ achieve more self-esteem skills and be more successful in social communications.
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Highlights
e Behavioral problems, especially aggression, are common among deaf adolescents.
e Mental health is an essential factor in the development of deaf adolescents in the face of future problems.

e Life skills training can help students deal with problems more successfully and use more effective anger management
methods.

Plain Language Summary

Because of the lower mental health in deaf adolescents and lack of interventional studies on the self-esteem and anger
control of deaf adolescents and life skills training programs, we conducted this study to examine the benefits of a life
skills training program on the improvement of the self-esteem and aggression control of deaf adolescent girls. Mental
health is an essential factor in the development of deaf adolescents in the face of future problems. The study of the psy-
chological and social status of deaf adolescents and young adults has shown that low self-confidence, a sense of social
insecurity, isolation, generalized anxiety, low motivation, depression, and situational and selective (toward those who
are close to the person) aggression are among the salient behavioral and personality characteristics of deaf individuals.
Deaf adolescents are mainly characterized by low self-esteem. Life skills training not only empowers people in the
present but also improves their abilities in the future. If adolescents and young people are trained about relationship
skills in the early stages of their social lives, families, and society will benefit both. In other words, these skills can

improve the social and mental capabilities of individuals and make them ready for a useful and productive life.

1. Introduction

eafness is a relatively common problem

with severe effects on all aspects of the

general health of deaf adolescents that

also creates high levels of §tress for the

families (Yang, Wei, Chai, Li & Wu,
2013). Almost 1-3 children out of 1000 are born with
bilateral hearing loss worldwide and in Iran (Lotfi &
Movallali, 2007). Also, 15%-26% of the world popula-
tion has some types of hearing loss (Movallali, Torabi
& Tavakoli, 2014), and this percentage is higher in less-
developed countries (Agrawal, Platz & Niparko, 2008;
Béria et al., 2007). More than 90% of deaf children are
born in families with no history of hearing loss (Ros-
tami, Younesi, Movallali, Farhood & Biglarian, 2014).
Hearing loss can have important effects on the physical,
psychological, and social health of adolescents, and may
lead to low self-esteem, irritability, isolation, depression,
and anxiety (Kushalnagar et al., 2007).

Examination of the psychological and social status of
deaf adolescents and young adults has shown that low
self-confidence, a sense of social insecurity, isolation,
generalized anxiety, low motivation, depression, and sit-
uational and selective (toward those who are close to the
person) aggression, are among the salient behavioral and
personality characteristics of deaf individuals (Theunis-

sen et al., 2011). Deaf adolescents are specially charac-
terized by low self-esteem. According to a definition by
Lawernce (2006), self-esteem is a person’s evaluation of
his/her self-worth and refers to a person’s attitude toward
himself/herself. People make these judgments based on
an evaluation of their behavior, according to their stan-
dards and values, and by comparing their own perfor-
mance with that of others.

Many deaf individuals, compared with their hearing
peers, have lower levels of social interaction and self-as-
sertiveness, which also affects their self-evaluation and
self-esteem. Deaf individuals with higher self-esteem,
learn more effectively, engage in more constructive re-
lationships, make better use of opportunities, and are
productive and self-sufficient (Goldestein & Morgan,
2002). Previous examinations have shown that low self-
esteem is associated with mental health problems (Bau-
meister, Heatherton & Tice, 1993; Mousavi, Movallali
& Mousavi Nare, 2017). In addition, longitudinal stud-
ies have shown that low self-esteem in adolescents, can
solely predict their depression (Orth, Robins & Roberts,
2008) and anxiety (Trzesniewski et al., 2006). Previous
studies on deaf children and adolescents have indicated
that there is a negative relationship between general self-
esteem and mental health problems (Mejstad, Heiling &
Svedin, 2009; Hindley, Hill, McGuigan & Kitson, 1994).
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Behavioral problems, especially aggression, are also
common in deaf adolescents. Most studies have shown
that aggression, compared with conduct problems, is less
common in deaf children and adolescents (van Eldik, Tref-
fers, Veerman & Verhulst, 2004). Deaf children and ado-
lescents are significantly less likely than their peers to hide
their aggression (Movallali & Imani, 2015). Due to their
impairments in cognitive, social, and emotional skills,
these adolescents tend to show more aggression than other
students (Smith, 2010). Most of these individuals have
many problems in social information processing and of-
ten upset their friends and acquaintances, due to their un-
awareness, selecting incorrect strategies, and being unable
to do simple tasks, such as asking, discussing, and having
a constructive conversation (Hallahan & Kuffman, 1994).

Deaf adolescents may misinterpret other people’s guid-
ance, and attribute hostile intentions to others, especially
in high-stress situations. Social skills problems in these
adolescents often lead to poor impulse control and low frus-
tration tolerance (Hintermair, 2006). On the other hand,
some parents who have a child with hearing loss show
negative reactions, such as hopelessness and depression
(Aslani, Azkhosh, Movallali, Younesi & Salehy, 2014).
These negative reactions raise the possibility that parents
may neglect their child, which can lead to behavioral prob-
lems in the child (Damhari, Movallali & Ahmadi, 2015).

In recent decades, many studies have investigated ag-
gression in children and adolescents. Some studies have
indicated that some behavioral problems in deaf indi-
viduals may result from accompanying impairments,
such as brain damage that leads to impulsive behaviors,
aggression, and inability to establish successful relation-
ships (O’Rourke & Reed, 2007). On the other hand, ac-
cording to a study by Kentish (2007), many behavioral
problems of deaf individuals are due to their problems
in terms of Theory of Mind, i.e. the ability to understand
the thoughts and feelings of others. The inability to un-
derstand the feelings and thoughts of others can lead to
aggressive and impulsive behaviors.

Mental health is an essential factor in the development
of deaf adolescents in the face of future problems (World
Health Organization, Victorian Health Promotion Foun-
dation & University of Melbourne, 2005). Therefore,
acquisition of age-appropriate skills and competencies,
not only is important for a successful adaptation in the
current stage of development of a child or adolescent but
also can be a basis for the future improvement of neces-
sary individual and social capabilities (Reinecke, Dattilio
& Freeman, 2000). Life skills are among these necessary
skills. It seems that life skills training is a useful technique

in creating and enhancing capabilities, such as decision-
making, self-motivation, responsibility, having successful
relationships with others, creating positive self-esteem,
and problem-solving (Srikala & Kishore Kumar, 2010).

Although few studies have directly explored self-es-
teem and aggression in deaf adolescents, some recent
studies have shown the effectiveness of life skills training
in this group. For example, Vatankhah, Daryabari, Ghad-
ami & Khanjan Shoeibi (2014) showed the effectiveness
of life skills training on the self-esteem and happiness of
female students. In their study on aggression, Baghaei-
Moghadam, Malekpour, Amiri & Mowlavi (2011) found
the positive and significant effect of life skills training on
a decrease in anxiety and an increase in happiness and
anger management in this group of adolescents. In an-
other study by Herman & Mcwhirter (2003), titled “The
Effectiveness of Anger Management Training among
Adolescents”, it was found that the training interven-
tions significantly improved the ability of adolescents to
control their anger. Rose, Loftus, Flint & Carey (2005),
also examined the effectiveness of group intervention on
anger management in adolescents with intellectual dis-
abilities and found a reduction in aggressive behavior.

Therefore, given the debilitating nature of hearing loss
and the mental health problems of deaf individuals who
have a hidden disability, and also due to a lack of studies
on self-esteem and aggression in the deaf population, it
is necessary to take some measures to provide them with
appropriate care and reduce their difficulties and men-
tal health problems. Also, due to lower mental health in
deafadolescents and the lack of interventional studies on
self- esteem and anger control of deaf adolescents and
life skills training programs we conducted this study to
examine the effectiveness of a life skills training pro-
gram on improvement of the self-esteem and aggression
control of deaf adolescent girls.

2. Methods

This research was a quasi-experimental study with a
pre-test, post-test design and a control group.

The statistical population included all the students of
high schools for female students with hearing loss, in the
west of Tehran, during the academic year 2014-2015. The
study sample consisted of 34 female students with hearing
loss (17 students in each group) who were selected using a
purposive, convenience sampling method.
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The Buss-Perry Aggression Questionnaire (AQ): This is a
29-item questionnaire developed by Buss and Perry (1992),
assessing 4 aspects of aggression: physical aggression (2, 5,
8, 11, 13, 16, 22, 25, and 29), verbal aggression (4, 6, 14,
21, & 27), anger (1, 9, 12, 18, 19, 23, and 28), and hostility
(3,7,10, 15, 17, 20, 24, and 26). The minimum and maxi-
mum scores on the AQ are 29 and 145, respectively. The
total score for aggression is the sum of scores on subscales.
Subscales represent different types of aggression. This ques-
tionnaire has high internal consistency. Buss and Perry
(1992) found the internal consistency of the AQ to be .89.
They also reported test-retest reliability of .80 for the AQ.
In a study on 400 immigrant and nonimmigrant students,
Langari (2008), also reported the construct validity of.45
(P<0.01) for AQ. Hoseinkhazadeh, et al. (2018), reported
the reliability of.89 and .90 using the Cronbach’s alpha and
the split-half method, respectively, which indicate good re-
liability of the questionnaire.

The Coopersmith Self-Esteem Inventory (SEI): Cooper-
smith (1967) developed this inventory based on a revision
of a scale designed by Rogers and Dymond (1954). The SEI
has 58 items, including 8 lie detector items (6, 13, 20, 27,
34, 41, 48, and 55). It also has four subscales as follows:
overall self-esteem (1, 2, 3, 8, 9, 10, 15, 16, 17, 22, 23, 24,
29, 30, 31, 36, 37, 38, 43, 44, 45, 50, 51, 52, 57, and 58),
social self-esteem (4, 11, 18, 25, 32, 39, 46, 53), academic
self-esteem (7, 14, 21, 28, 35, 42, 49, and 56), and family
self-esteem (5, 12, 19, 26, 33, 40, 47, and 54). Items 2, 4,
5,10, 14, 18, 19, 21, 23, 24, 28, 29, 30, 45, 47, and 57, are
scored one for yes and zero for no. The remaining items are
reversely scored.

The minimum and maximum scores on the SEI are 0 and
50, respectively. A score above 4 on the 8 lie detector items
indicates the unreliability of the results and suggest a self-
serving bias. The SEI was translated into Persian by Neisi
and Yamini (2009). who also calculated its reliability and
validity in the Iranian population. Based on the correlations
between the scores on the SEI and the mean scores of 23 fe-
male and male students on the high school final exam, Mo-
radi Shahrebabak et al. (2011) found the validity of the SEI
to be .096 and .071 for boys and girls, respectively. They
also found the test-retest reliability of the SEI to be 0.090
and 0.092, for boys and girls, respectively.

This study was conducted on deaf adolescent girls,
from a high school in the west of Tehran. We had a limita-
tion to enter more high schools; thus, we randomly select

one. First, the necessary permissions were obtained, and
then a high school for female students was selected from
the high schools located in the west of Tehran that had
enough students for our study (maximum 50 students).
For assessing self-esteem and anger, the SEI and the AQ
were administered, respectively. Those who scored <26
on the SEI (indicating low self-esteem), >87 on the AQ,
and had the following criteria were included in the study:
deaf adolescent girls with profound hearing loss (based
on their medical records in the school), the age of 15 to
18 years, no history of psychiatric disorders (based on
the school counselor records), no history of drug abuse
(based on the school records), willingness to participate
in the study (based on the results of an interview with
them), and written permission of parents and students for
participation in the study.

The exclusion criteria were as follows: being absent
for more than one session, unwillingness to continue the
study process, and refusing to attend the training sessions.
Ethical considerations were as follows: 1. voluntary
participation of participants in the sessions of the group
counseling program; 2. A clear explanation of the study
objectives to participants; 3. assuring participants that
they can leave the study at any time; 4. Making sure that
participants complete the questionnaires willingly; 5. Ap-
propriate planning for counseling sessions (so that it does
not interfere with teacher activities and school programs);
6. Ensuring the confidentiality of the study data; 7. Ar-
ranging sessions for participants in the control group,
after the end of the study (in two sessions, life skills are
provided for the students, and they are informed about
the whole study process; 8. Making sure that participants
are informed about the study process (unless they give
up their right to know about the process); 9. Making sure
that the research procedure does not violate the religious
and cultural values of participants and the society; 10. It
is the researcher’s responsibility to provide the necessary
information for participants (if someone else provides
this information, it does not remove this responsibility);
11. Giving the study results to institutions and groups,
with participants’ permission.

In the next step, the selected participants (n=34) were
divided into two groups of 17 individuals (experimental
and control). In the next step, an 8-session intervention
was provided for the experimental group by the first au-
thor of this paper (a rehabilitation counselor). All the ses-
sions were done using PowerPoints and visual resources
(Table 1). We used many pictures in our PowerPoints
plus explaining all of them with sign language (the
school interpreter). We used the necessary role model-
ings and showed everything visually for them to ensure
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nothing is misunderstood. The control group received
the typical education of high schools. Forty-eight hours
after the end of the sessions, the study questionnaires
were again administered to both groups. The study data
were analyzed using descriptive statistics, including
means and standard deviations, and inferential statistics,
including Analysis of Covariance (ANCOVA). Before
using the ANCOVA, the assumptions of this method, in-
cluding the Kolmogorov-Smirnov test (for assessing the
normality of data) and the Levene’s test (for equality of

variances) were examined.
3. Results

A total of 34 deaf adolescent girls participated in this
study. The average age of participants was 15 years, with
frequency rates of 41.2 for the experimental group, and
35.3 for the control group. In addition, the significance
level calculated by the Mann—Whitney U test was above
.05; therefore, there was no significant difference regard-
ing age between the experimental and control groups.

Table 1. Summary of the sessions” contents

Table 2 presents the mean and standard deviation of
self-esteem and aggression in Pre-test and Post-test for
both experimental and control groups. A comparison of
the Pre-test and Post-test mean scores of self-esteem for
the experimental group showed an increase in Post-test
scores. In other words, comparison of the Pre-test and
Post-test mean scores of self-esteem for both experimen-
tal and control groups indicated that the mean score of
self-esteem was higher in the post-test and in the experi-
mental group than the control group. A comparison of
the pre-test and post-test mean scores of aggression for
the experimental group indicated a decrease in Post-test
scores. In other words, comparison of Pre-test and Post-
test mean scores of aggression for both experimental
and control groups indicated that the mean score of ag-
gression was lower in the pre-test; however, it was still
higher in the experimental group than the control group.

Table 3 presents the mean and standard deviation of
self-esteem subscales in pre-test and post-test for both

Session Content
1 Introduction and rapport-building, determining the framework and rules, giving a general description of life skills training
2 Participants’ understanding of their own positive qualities, self-awareness, and enhancement of self-esteem, teaching
self-assertiveness
3 Understanding the most important values form the participants’ viewpoints
4 Understanding the effective factors in a relationship and its components
5 Understanding body language and the way to understand it
6 Becoming aware of anger and aggression, understanding appropriate reactions to anger
7 Ability to create different ideas for problem-solving
8 Teaching problem-solving skill, conclusion, and terminating the sessions

Table 2. Descriptive statistics of self-esteem and aggression based on the type of test and group (No.=17)

Test Variable Group Mean+SD
Self-esteem Experimental 23.23+2.33
Control 30.17+1.50

Pre-test .
Aggression Experimental 89.7616.76
= Control 66.94+9.88
Self-esteem Experimental 30.76+2.79
Control 29.58+2.00

Post-test _
Agoression Experimental 82.64+6.65
B8 Control 67.58+10.14
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Table 3. Descriptive statistics of self-esteem subscales based on the type of test and group (No.=17)

Test Variable Group Mean+SD
Family self-esteem Experimental 3.41+1.62
y Control 5.82+1.01
. Experimental 4.17+1.84
e test Academic self-esteem Control 6.05+1.34
Social self-esteem Experimental 4.00+1.65
Control 4.35+1.69
Overall self-esteem Experimental 11.88+1.93
Control 13.94+1.56
Family self-esteem Experimental 5.88+1.21
v Control 547+1.12
. Experimental 5.41+1.02
ot test Academic self-esteem Control 6.17+1.88
Social self-esteem Experimental 4.76+1.43
Control 3.88+1.36
Experimental 15.05+2.10
Overall self-esteem Control 13.7641.82
Table 4. Descriptive statistics of aggression subscales based on the type of test and group (No.=17)
Test Variable Group Mean+SD
Phvsical ageression Experimental 27.23+4.008
ysicalage Control 20.113.14
Verbal ageression Experimental 14.82+2.92
g8 Control 11.58+2.80
Pre-test .
Anger Experimental 21.64+2.59
g Control 15.88+3.62
- Experimental 26.05+3.63
Hostility Control 19.35+4.40
Phvsical ageression Experimental 24.17+3.44
ysical age Control 19.82+43.16
Verbal agaression Experimental 14.41+2.82
Post test g8 Control 11.82+42.60
Anger Experimental 20.94+2.41
g Control 16.05£3.26
- Experimental 23.17+2.72
eIy Control 19.88+4.51

experimental and control groups. A comparison of
the pre-test and post-test mean scores of self-esteem
showed an increase in Post-test scores. In other words,
comparison of the Pre-test and Post-test mean scores of
self-esteem subscales for both experimental and control
groups, indicating that the mean scores on self-esteem
subscales were higher in the post-test, and in the experi-
mental group than the control group.

Table 4 shows the mean and standard deviation of
aggression subscales in pre-test and post-test, for both
experimental and control groups. A comparison of the
pre-test and post-test mean scores of aggression for
the experimental group indicated a decrease in Post-
test scores. In other words, comparison of pre-test and
Post-test mean scores of aggression subscales for both
experimental and control groups indicated that the mean

score of aggression subscales was lower in the Post-test;
however, it was still higher in the experimental group
than the control group.

Life skills training can increase self-esteem in deaf
adolescent girls.

Life skills training can increase anger management in
deaf adolescent girls.

The ANCOVA was used to examine this hypothesis
and self-esteem subscales. The results of the ANCOVA

for aggression subscales are provided in Tables 5 and 6.
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Table 5. The results of the Analysis of Covariance (ANCOVA) for self-esteem

Variable Source Changes Sum of Squares Df Root Mean F Sig. Effect Size
Pre-test 116.91 1 116.91 50.15 0.000 0.61
Self-esteem
Group 123.84 1 123.84 53.12 0.000 0.63
Pre-test 1.45 1 1.45 1.06 0.311 0.03
Family self-esteem
Group 2.89 1 2.89 2.10 0.157 0.06
Pre-test 1.10 1 1.10 1.24 0.273 0.03
Academic self-esteem
Group 1.87 1 1.87 2.11 0.156 0.06
Pre-test 16.93 1 16.93 4.90 0.03 0.13
Overall self-esteem
Group 28.70 1 28.70 8.31 0.007 0.21
Pre-test 30.90 1 30.90 30.01 0.000 0.49
Social self-esteem
Group 9.96 1 9.96 9.68 0.004 0.23
After adjusting for the Pre-test effect, the intervention effect was statistically significant (P<0.001).
Table 6. The results of the Analysis of Covariance (ANCOVA) for aggression
. Source . o
Variable Sum of Squares Df Root Mean F Sig. Effect Size
Changes
Pre-test 2294.35 1 2294.35 1.19 0.000 0.97
Aggression
Group 174.62 1 174.62 90.75 0.000 0.74
Pre-test 281.76 1 281.76 127.57 0.000 0.80
Physical aggression
Group 10.30 1 10.30 4.66 0.03 0.131
Pre-test 140.38 1 140.38 45.24 00.000 0.593
Verbal aggression
Group 0.315 1 0.315 0.10 0.752 0.003
Pre-test 124.37 1 124.37 27.63 0.000 0.47
Anger
Group 7.31 1 7.31 1.62 0.212 0.05
Pre-test 337.93 1 337.93 98.55 0.000 0.761
Hostility
Group 21.77 1 21.77 6.35 0.017 0.170

After adjusting for the Pre-test effect, the intervention effect was statistically significant (P<0.001).

4. Discussion

The goal of the present study was to investigate the
effectiveness of life skills training on the improvement
of the self-esteem and anger management of deaf ado-
lescent girls. Following a life skills training provided
to deaf adolescent girls in eight sessions, we found an in-
crease in the self-esteem scores and a decrease in the ag-
gression scores in the participants. Given that the effect of
self-esteem in the Pre-test was removed, we can argue that

this difference can result from the intervention. In other
words, because the life skills program was implemented
to the experimental group, and the control group did not
receive any training, we can conclude that this increase
was due to the training program. Our findings regarding
self-esteem are consistent with the results of some pre-
vious relevant studies. For example, regarding life skills
training to students, Srikala & Kishore Kumar (2010)
found an increase in positive social behavior, self-esteem,
adjustment, and appropriate coping in school, especially in
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interaction with teachers. In a study on students with dys-
lexia, Kazemi, Momeni & Abolghasemi (2014) found the
significant effect of life skills training on the enhancement
of self-esteem and the general health of students. Ashoori,
Jalilabkenar, Hasanzadeh, Tajrishi & Pourmohamadreza
Tajrishi, (2012) showed that life skills training can im-
prove the mental health of deaf students.

Our findings are also in line with some other studies, in-
cluding a study by Sobhi-Gharamaleki & Rajabi (2010),
showing the effectiveness of life skills training on the im-
provement of self-esteem and mental health of students,
and another study by Mahvashe Vernosfaderani & Mov-
allali (2013), reporting an increase in social skills due to
life skills training. To explain these observations, it can
be stated that by implementing life skills training through
teaching clients about how to be satisfied with their lives,
a significant increase is observed in their self-esteem. This
means that it is possible to improve the self-esteem of cli-
ents, by helping them act according to their own behavior-
al standards in the important aspects of their lives. It seems
that the most important factor affecting the self-esteem of
individuals with hearing loss is relationship skills.

Relationship skills training not only empowers people in
the present but also improves their abilities in the future.
In the early stages of their social lives, if adolescents and
young people are trained about relationship skills, this will
be beneficial to families and society. This is due to the fact
that these skills can improve the social and mental capabil-
ities of individuals, and make them ready for an effective
and productive life. Life skills training improves relation-
ship skills; therefore, it can help individuals develop the
‘I am good, you are good’ attitude, and using this attitude,
they can achieve high levels of life skills and self-worth
(Prochasska & Norcross, 2008). In addition, group train-
ing can lead to positive feedback from peers and reinforce-
ment of the right behavior (Kellner & Tutin, 1995).

We found a significant decrease in the aggression level
of deaf adolescent girls after receiving relationship skills
training. This finding is consistent with some previous
studies. For example, in a previous study investigating
the effect of life skills training on reducing the health-
threatening symptoms, such as anxiety and depression in
adolescents, Steger (2009) found that life skills training
significantly reduced these symptoms. Baghaei-Mogha-
dam et al. (2011) showed the effectiveness of life skills
training on anxiety, happiness, and anger management of
adolescents with sensory-motor disabilities. This study
showed the significant effect of life skills training on a
reduction in anxiety, and an increase in happiness and
anger management of adolescents. In another study by

Hoseinkhazadeh, et al. (2018) on the effectiveness of life
skills training on the anxiety and aggression of students
of the Islamic Azad University of Ilam, it was found that
life skills training could significantly decrease anxiety and
aggression. Mehrabizadeh Honarmand, Geravand & Arzi
(2009) also showed that life skills training is effective in
reducing anxiety and aggression in wives of martyrs.

In explaining this finding, it can be stated that life skills
training can teach a person about the concept and meth-
ods of anger management, self-assertiveness, and active
listening, by which it can improve the hearing and useful
social behaviors in them, help them know about the best
ways to cope with stress, and enable them to control their
aggression in their daily interactions. Life skills training
includes teaching the most appropriate ways to manage
emotions, develop interpersonal skills, and learn the
problem-solving technique; this can also be effective in
reducing aggressive behavior and improving adaptation
(Carr, 2004). These skills can help students deal with
problems more effectively and more logically, and use
more effective ways for anger management.

The present study had some limitations, and the most
important one was that the study sample included only
female students; this was because of gender segregation
in Iranian schools. It is recommended that future studies
examine the effectiveness of life skills training for deaf
individuals in other areas, including prevention and treat-
ment of depression, test anxiety, mental health improve-
ment, adjustment, academic progress, and coping with
tension. In addition, because the study was conducted on
a limited population (deaf adolescent girls), it is suggest-
ed that future studies focus on the effectiveness of life
skills training on other disorders and in other populations
in order to get more robust results in terms of the effects
of life skills training on mental health and its treatment
effects on other variables and mental disorders. It is also
suggested that future studies compare life skills training
with other treatment approaches. Given that the effect of
social skills on self-esteem and anger management has
been confirmed, it is suggested that educational packets
and workshops focusing on life skills training should be
designed for psychologists and social workers who work
with deaf individuals, in order to take purposeful and
positive steps toward serving people with disabilities.

5. Conclusion

According to the study results, life skills training can
increase self-esteem and decrease the aggression of deaf
adolescent girls. Therefore, the method used in the pres-
ent study can be useful in designing psychological, edu-
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cational, counseling, and treatment interventions for deaf
adolescent girls, and it can be used in psychological and
counseling clinics to prevent depression, and improve
self-esteem and even academic progress of adolescents.
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